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Besides classroom-based EFL lessons, EFL learners have a plethora of opportunities to learn the language by
engaging in out-of-school or in other words extramural English activities. As learners pursue these activities for
entertainment purposes, extramural English activities may be closely associated with L2 learning motivation. In
addition to motivation, several other individual learner differences, namely L2 anxiety and L2 willingness to
communicate are also important in both the school-based and the extramural learning contexts, as motivating and
stress-free environments may lead to a decrease in learners’ level of L2 anxiety and an increase in the level of
their L2 willingness to communicate. Using the quantitative research paradigm, the present pilot study aimed to
investigate Hungarian secondary school EFL teachers’ perceptions of their students’ individual learner
differences as well as extramural EFL learning. The preliminary results show that participants demonstrate an
overall positive attitude towards extramural EFL learning and considered their students to be relatively motivated
to learn English, to be willing to speak English in EFL classes. Finally, participants’ responses also show that
they do not perceive their students anxious in EFL classes.

Keywords: extramural English activities, individual learner differences, quantitative study, secondary school EFL
teachers, validation study

Introduction

Recently, researchers have become increasingly interested in what is going on outside the
classroom in informal second language (L2) learning contexts (Benson, 2011; Murray, 2017
Nunan-Richards, 2015; Reinders—Benson, 2017; Richards, 2015). There are several terms
describing out-of-school (EFL) learning; however, one of the most recent terms is extramural
English (EE), which according to Sundqvist (2009) refers to all leisure time activities that
students do in their spare time. However, there is little research in the Hungarian context,
especially with regard to the relationship between extramural English activities and individual
learner differences (e.g. L2 learning motivation, L2 anxiety, L2 willingness to communicate,
etc.) (cf. Fajt, 2021a; Fajt, 2021b; Jozsa—Imre, 2013; Lajtai, 2020). There is even less research
on EFL teachers’ perceptions about EFL learners’ individual learner differences (cf. Oveges—
Csizér, 2018).

The aim of the present study is to present a small-scale validation study which examines
the perceptions of Hungarian EFL teachers about their EFL learners’ individual differences. In
the first part of the study, the term extramural English activities is defined, and then individual
learner differences, namely L2 learning motivation, L2 anxiety and L2 willingness to
communicate (WTC), are addressed. This is followed by the detailed presentation of the
research design including the participants of the research, the research instrument and the
validation process. This section also provides an account of the data collection process and
methods of data analysis. Finally, in the second half of the study, the preliminary results of the
research are reported.
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Extramural English activities

As previously mentioned, the term extramural English was introduced by Sundgvist (2009) in
her doctoral dissertation. | have already defined extramural English (EE) activities in another
paper (see Fajt, 2021b), therefore, only a brief overview is provided here. The term is a
compound combining “extra” and “mural” referring to all the (English) activities taking place
outside the walls of the school and more specifically the EFL classroom. In this respect, EE
activities may include any leisure time activities which require a certain command of English.
Popular EE activities may include watching films and series, playing video games, listening to
music, using social media and so on. It is also important to note that engagement in EE activities
is voluntary, i.e. initiated by the learner themselves. This is an important feature of EE activities
because EFL teachers may make their students watch films after school, yet this is not
considered an EE activity (Sundgvist, 2009), because of the lack of the voluntary aspect of the
engagement.

Individual learner differences
L2 learning motivation

As mentioned earlier, extramural English activities are basically pursued by learners as a hobby,
so such activities may be closely related to L2 learning motivation. One of the most widely used
L2 learning motivational theories is Dornyei’s (2005) Motivational Self-System Theory.
Drawing on theories from psychology (Markus—Nurius, 1986), the theory describes motivation
to learn a foreign language along three main components. From the three components, two of
them are found on the “self-level”, namely the Ideal L2 Self, the Ought-to L2 Self; the third,
and last component is an external factor, the Language Learning Environment, which is not
found at the “self-level”.

In Dornyei’s (2005) model, the Ideal L2 Self is related to the future and refers to the
learner’s future image of themselves. This concerns whether the language learner can imagine
that he or she will be a successful language learner in the future, and whether he or she will be
a competent EFL speaker, whether he or she can imagine that he or she is going to study in an
English language higher education programme. In contrast, the Ought-to L2 Self focuses on the
present and refers to what the language learner thinks others, such as teachers, parents and peers
expect them to do, that is whether parents and teachers expect the learner to prepare for the EFL
lessons, to obtain a foreign language exam certificate, etc. Finally, the Language Learning
Environment includes language learning experiences, so this applies to everything related to
the EFL lesson the learner has at school (e.g. how much learners enjoy EFL lessons, etc.).

Finding which of the components of the Motivational Self-System Theory best describe
students’ motivation in a given L2 learning context (e.g. in class) is typically done by
quantitatively examining the effect of them on learners’ motivated language learning behavior.
This is a scale aiming to describe how much effort learners put into learning English at school.
Based on the results of previous research, the Ideal L2 Self and the Language Learning
Environment are the main predictors of motivated language learning behavior in the Hungarian
context (Csizér—Kormos, 2009; Kormos—Csizér, 2008) and the Ought-to L2 Self is much less
of a factor affecting learners’ motivation (Csizér—Lukacs, 2010). As the two self-level variables
(Ideal L2 Self and Ought-to L2 Self) and the Language Learning Environment are more likely
to be measured by collecting quantitative data from students (not teachers), the present study
only included a scale called “motivated language learning behavior” (cf. Research instrument)
as EFL teachers may be able to have a perception of this in their EFL classes.
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L2 anxiety

The second commonly examined individual variable strongly related to L2 learning motivation
is L2 anxiety. Horwitz et al. (1986) define L2 anxiety as follows: “a distinct complex of self-
perceptions, beliefs, feelings, and behaviours related to classroom language learning arising
from the uniqueness of the language learning processes” (Horwitz, 1986:128). To put it more
simply, a language learner can experience anxiety in a language for a number of reasons, such
as having to speak in front of their classmates, making mistakes in English, and so on. Previous
studies examining this model found that anxiety has either a positive (facilitating anxiety) or a
negative (debilitating anxiety) impact on L2 learning. Most empirical research including two
meta-analyses (Teimouri—-Goetze—Plonsky, 2019; Zhang, 2019) show that anxiety has a
negative effect on L2 learning and L2 performance (debilitating anxiety). A meta-analysis is a
comprehensive analysis of the results of several studies carried out for similar purposes
investigating a particular issue or phenomenon (e.g. L2 learning motivation). Its main
advantage is that it takes into account all available data, therefore, it has greater statistical power
than that of individual studies. Consequently, the reliability of a meta-analysis is extremely high
(Gopalakrishnan—Ganeshkumar, 2013).

L2 willingness to communicate

Another individual learner variable related to L2 learning motivation is L2 willingness to
communicate (WTC), which Maclintyre et al. (1998) define as “a readiness to enter into the
discourse at a particular time with a specific person or persons, using a L2 (Maclntyre et al.,
1998:547). This refers to the extent to which the language learner is willing to engage in a
conversation with others or in this case with fellow students or the EFL teacher in the classroom.
As for empirical research, previous research has found that WTC negatively correlates with L2
anxiety (Maclintyre, 1999).

Methods

This research is the third instalment of a larger research project and was preceded by two studies
investigating Hungarian secondary school students’ extramural English activities. One of these
studies was a qualitative pilot study (Fajt, 2021a), the other pilot study was a quantitative pilot
study (Fajt, 2021b). As opposed to the previous pilot studies, the aim of the present small-scale
study is to validate a research instrument collecting quantitative data on Hungarian secondary
school EFL teachers’ perceptions on Hungarian secondary school students’ individual learner
differences.

The quantitative research paradigm was adopted in this study because the research design
and the scales, modified though, were adopted from one of my previous studies (cf. Fajt,
2021b). The choice of the quantitative research paradigm was motivated by that fact that by
using statistical analyses, the data collected later with the help of this research instrument (“the
EFL teacher questionnaire ) could be compared and contrasted with the data collected through
the questionnaire validated in the preceding study of mine investigating secondary school
students’ perceptions (the EFL student questionnaire, see Fajt, 2021b).

This pilot study sought answers to the following research questions:

RQ1 What are Hungarian secondary school EFL teachers’ perceptions about the
incorporation of Hungarian secondary school students’ extramural English
interests into EFL lessons at school?

RQ2 What are Hungarian secondary school EFL teachers’ perceptions about
Hungarian secondary school students’ in-school L2 learning motivation, anxiety
and willingness to communicate?
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Participants

In the scope of the present research project, Hungarian secondary school EFL teachers’
perceptions were investigated. The participants of the study were recruited through convenience
and snowball sampling methods, that is. EFL teachers were asked to fill in the questionnaire
and then they were asked to share it with their colleagues. The total number of participants was
30 and the gender distribution of participants was as follows: 23.3% (n=7) male and 76.7%
(n=23) female. The average age of participants was 44.6 (SD=9.57) and the average years of
teaching experience was 18.97 (SD=11.27).

Research instrument

As opposed to the preceding quantitative research instrument (Fajt, 2021b), in the case of which
the literature had to be consulted, here only the scales from the previous study were used and
reworded in a way that only the point of view of statements was changed. For instance, in the
student questionnaire (Fajt, 2021b) the following item was used: “If'l use the English language
outside school a lot, I will be able to speak better English. . In the present study, this was turned
into “If'students use the English language outside school a lot, they will be able to speak better
English.”. This was motivated by the fact that the data collected this way could be compared
using inferential statistical procedures. In addition, the language of the questionnaire was
Hungarian as the mother tongue of the participants was also Hungarian and similarly to the
previous study (Fajt, 2021b).

The questionnaire consisted of two main sections. In the first section, participants’ beliefs
about their students’ in-school and extramural learning were investigated. Additionally,
participants’ willingness to incorporate their students’ extramural English interests into EFL
classes was also investigated, along with participants’ perceptions about the extent to which
their students incorporate their own extramural English interests into EFL lessons at school.
Finally, participants’ views on their students’ individual learner differences were also
investigated. The data were collected by using statements in the case of which participants were
to indicate to what extent they agreed with them. This was achieved by using a 5-point Likert-
scale ranging from 1 (I do not agree at all) to 5 (I completely agree). The scales used in this
study were as follows:

(1) Extramural learning beliefs (4 items) (adopted from Lajtai, 2020)
Sample item: “If students use the English language outside school a lot, they will be able
to speak better English.”

(2) In-school EFL learning beliefs (4 items) (adopted from Lajtai, 2020)
Sample item: “If students pay attention in EFL classes, their English will be better.’

(3) Learners’ inclusion of their EE interests into EFL lessons (5 items)
Sample item: “Students use English words or phrases which they learned from video
games.”

(4) Inclusion of learners’ EE interests into EFL lessons (5 items)
Sample item: “We tend to watch videos and scenes from English-language films and
series in English as a Foreign Language classes at school.”

(5) Willingness to map learners’ EE interests (5 items)
Sample item: “I tend to ask my students what kind of movies and series they watch in
their free time.”

(6) EFL students’ in-school motivated learning behaviour (4 items) (adopted from Csizér and
Dérnyei, 2005)
Sample item: “Students spend much time preparing for English as a Foreign Language
classes.”

)
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(7) EFL students’ L2 anxiety in the classroom (4 items) (adopted from Toth, 2008)

Sample item: “Students feel awkward when they have to speak English in front of their

classmates in class.”

(8) EFL students’ WTC in the EFL classroom (5 items) (adopted from Nagy, 2005)

Sample item: “Students like talking to their classmates in English in EFL classes.”

The last section of the research instrument gathered data on the background of the participants
(gender, age, number of years teaching English, etc.).

As part of the validation process, content validity was ensured by asking professionals to
read through the items and compare and contrast them with items in the previous study (Fajt,
2021b). This was important to ensure that the data collected in the future could be compared by
using statistical procedures. The final version of the research instrument used in this pilot study
will be provided upon request.

Data collection and data analysis

The present pilot questionnaire was implemented online using Google Forms and it was active
for a week; it took approximately 10 minutes for participants to complete. As this is a pilot
study, there was no need for a larger sample size, therefore, only 30 Hungarian secondary school
EFL teachers filled it in in spring 2021. The obtained data were coded and were then entered
into SPSS (Statistical Package for Social Sciences) 27.0. Then, in order to ensure the internal
consistency of scales, the Cronbach’s Alpha internal consistency coefficients were computed
for all scales. This was followed by factor analysis to ensure that there were not any further
latent dimensions within the scales. Finally, preliminary results were obtained by using
descriptive statistical measures which meant that mean scores (M) and standard deviations (SD)
were computed for the scales in the study.

Preliminary results and discussion

This section provides insights into the preliminary result of the research. First the reliability of
scales is checked, followed by factor analysis. Then the mean scores (M) along with their
standard deviations (SD) are presented.

The reliability of the scales

As a very first step, the reliability of the internal consistency of the scales was checked. This
was achieved by calculating the Cronbach’s alpha coefficients (Table 1).

Table 1. Reliability coefficients of the scales

Number of Cronbach’s

Scales ;

items alpha
1. Extramural learning beliefs 4 0.865
2. In-school EFL learning beliefs 4 0.799
3. Learners’ inclusion of their EE interests into EFL lessons 5 0.775
4. Inclusion of learners’ EE interests into EFL lessons 5 0.745
5. Willingness to map learners’ EE interests 5 0.903
6. EFL students’ in-school motivated learning behaviour 4 0.885
7. EFL students’ L2 anxiety in the classroom 4 0.744
8. EFL students’ WTC in the EFL classroom 5 0.823
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Table 1 shows that all scales are reliable as their Cronbach’ alpha coefficients reach the .7
minimum threshold indicated in the literature (Dornyei—Taguchi, 2010).

EFL teachers’ views

The means of EFL teachers’ responses with the standard deviations of the means are
summarized in Table 2.

Table 2. Means and Standard Deviations of EFL teachers’ responses

Scale Mean Star_lda}rd
Deviation
Extramural learning beliefs 4.84 .29
In-school learning beliefs 4.28 .57
Learners’ inclusion of their EE interests into EFL lessons 4,17 .67
Willingness to map learners’ EE interests 4.04 .92
Inclusion of learners’ EE interests into EFL lessons 3.86 .66
EFL students” WTC in the EFL classroom 3.59 .70
EFL students’ in-school motivated learning behaviour 3.49 .79
EFL students’ L2 anxiety in the classroom 2.87 .85

It is clear from the averages of EFL teachers’ responses that they believe EFL lessons
at school are important, but in addition to these, extramural English activities also play an
important role in EFL learning. It may be concluded that teachers believe that a successful
language learner is someone who devotes a certain proportion of their free time to extramural
English activities as well. Furthermore, EFL teachers also believe that students tend to use
words or phrases learned from extramural English activities in EFL lessons at school. The
averages of responses also show that EFL teachers make an effort to map their students’
extramural English activities, which is obviously related to the fact that they think that regular
engagement in extramural English activities can be a useful resource for EFL learning;
therefore, EFL teachers make an effort to involve learners’ extramural English interests into
EFL lessons. As for students’ individual differences, teachers believe that students are relatively
motivated in class and are relatively willing to speak English, and in connection with this, EFL
teachers also believe that students are not anxious in class.

Conclusion

The aim of the present study was to validate a research instrument used in a larger research
project. Based on the results of the validation process, it may be concluded that all scales are
reliable and unidimensional. In addition to validation, this paper gave an account of some of
the preliminary results of the study. Based on the results, it may be concluded that Hungarian
EFL teachers believe that in addition to EFL lessons at school, it is also important for students
to engage in extramural English activities, as this also contributes to the development of their
EFL skills. Furthermore, teachers believe that students are relatively motivated at school to
learn English, and are willing to speak English, and are less anxious when it comes to using
English in EFL classes.

Of course, as the present study is a pilot study, it is not suitable for drawing far-reaching
conclusions based on its results due to the very small sample size. Nevertheless, the results, in
their current form, may provide useful insights into the opinions and perceptions of Hungarian
EFL teachers. The validated scales can also be used for large-scale investigations, which could
provide further insights into the differences between the perceptions of EFL teachers about their
students’ and EFL students about their own individual differences and extramural EFL learning.
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Furthermore, as Cseppent6 (2021) points out, there are fewer and fewer students applying
for university foreign language programmes of not frequently taught foreign, such as German
and Romance languages, therefore, it would be worthwhile investigating the perceptions and
views of secondary school teachers teaching, for instance, German as a Foreign Language or
any other foreign languages.
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